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Planning page

	Student work:
	Resources needed:
	Literacy links include:
	Numeracy links include:

	A student work folder to record and store work samples – mapping tasks, design tasks, visual arts diary, quizzes, excursion field notes, research from MDBC Basin Kids website.
By 2008 it is hoped to have available a student work booklet developed by the Murray Darling Association. Student designed posters and brochures developed by a Living Murray student Working group is expected to be produced by the MDBC in 2007.


	Copies of DET and BOS resources have been sent to all schools.
•
Beyond the Frame (DET)#
•
Quantum leaps (DET)#
•
Exploring the worlds of K–6 drama: from Ancient Anna to the Cloth of dreams (DET)#
•
Vocal-Ease modules 1 and 2 (DET) # (teachers’ book is available as a pdf on arts action CD-ROM [DET]#)
•
Move ahead with street sense, Stage 3 (RTA)

Scrap materials and consumables for design and make activities

Collaborate with your teacher-librarian for teaching and resource support.

Resources are being developed by the MDBC to support SciTech activities .contact Burrumbuttock Public School.
	•
locates relevant information and point of view in factual texts

•
writes to inform and persuade

•
uses language in different contexts i.e. to entertain, inform and influence

•
identifies visual literacy techniques used by an author

•
writes descriptive texts as an artist’s statement.

•
talking and listening strategies e.g. questions, makes constructive additions to others’ ideas, identifies different points of view and other cooperative learning skills

Read to the class as a serial “River Murray Mary” by Colin Thiele


	location of places on a map of the local area

•
uses features of two-dimensional shapes in the design of a neighbourhood

•
conducts a survey to collect data about community needs and wants

•
makes a 3D model of a planned built area

•
determines compass directions

     uses scale to calculate distances on a map

•
converts between measurement units

      Measuring the length of various sections    of the Murray Darling .




Term planner (teachers may want to use this to plan the work over a term)
	Week
	Creative Arts
	HSIE
	PDHPE
	SciTech

	1
	Responding to Natural and built environments – Comparing images – Beyond the Frame
	Stg 3 – Begin Environmental Study – Murray Darling/Yangtze (Literacy)

Stg 2 Custodians of the land activities (Literacy)
	Excursion to City Centre and follow up activities
	

	2
	Contrast in local environments

Exploring and responding to natural, built and heritage environments


	Continue activities from Week 1
	Design Activity – bike park, skate park, off road cycle track
	

	3
	Contrast in Dance
	Stage 3 – Mapping of the Murray Darling River System
	Design activity (ctd)
	Excursion to river plus follow up



	4
	Contrast in Dance Continued
	Continue from Week 3
	
	Environmental Footprint activity

	5
	The Earth is our Mother (Music)
	
	Planning for a dangerous situation
	

	6
	Drama – Responding to a dangerous situation
	  People of the Snowy Mountains Scheme

Information Gathering
	
	Design and Make Activity  - sustainable tourist park -  Information Gathering

	7
	Drama – Movement mime and improvisation
	People of the Snowy mountains Scheme

(ctd)
	
	Design and Make Activity  Exploring the design task – Stage 2, Stage 3 (ctd)

	8
	Drama – Movement, mine and improvisation (ctd)
	People of the Snowy Mountains Scheme (ctd)
	
	Design and Make Activity (ctd)

	9
	Art-Drawing of sustainable building - Mulwala
	Presentation of work
	
	Presentation of proposals and evaluation of design processes

	10
	CATCHUP ACTIVITIES


Unit of work

	Outcomes
	Learning experience
	Planned assessment

	PDHPE

PHS3.12 Explains the consequences of personal lifestyle choices

PHS2.12 Discusses the factors influencing personal health choices

•
explains the need for good health practices

•
identifies physical factors that influence lifestyle choices e.g. asthma
•    identifies the need for good health practices
SLS2.13 Discusses how safe practices promote personal wellbeing

SLS3.13 Describes safe practices that are appropriate to a range of situations and environments

•
identifies factors that may cause emergency situations

•describes the consequences of emergency situations on individuals and the community

•
determines ways of increasing safety

•
describes features of a safe off-road cycling place

•
describes safe road crossing procedure

•
identifies safe places to cross.


	All Students – Excursion  

Whole day excursion to larger city centre (Albury), where the focus will be on examining the range of pedestrian safety structures.  Take photos for discussion and analysis back at school.  Observe cycle ways in and around the city centre. What safety features are in place for these spaces?

Discuss the importance and location of green spaces in the city centre – Botanical Gardens, QE11 Square (Albury). How do people use these spaces? How do they contribute to the environmental health of people who work in the city?

Link the excursion to cross curriculum activities - Art Gallery, Botanical Gardens (eg poetry writing), Maths trail activities designed beforehand (eg traffic surveys, areas of paving )

Visit PCYC Cycle track for hands on bike safety activities (Albury)
Excursion Follow up

How does our local environment support road safety?

•
Use the photos and other feedback from the walk to review the different types of pedestrian facilities in the local environment. In small groups ask students to identify and discuss:

-
are there safe places to cross the road near our school?

-
how do students from our school utilise the pedestrian facilities? What is the best strategy to use to keep safe?

-
what types of pedestrian facilities make crossing the road safer? e.g. wombat crossings, overhead bridges, signs. Groups report back to the class.

•
Use the photos and other feedback from the walk to review the different facilities in the local environment dedicated to other transport or recreation e.g. bus bays, skate parks, cycle tracks. Ask:

-
are these safe for users? Why or why not?

-
what additions or modifications could be made to make these places safer?

-
if there are limited facilities, what would you like to see included in our local area? Groups report back to the class.

•
In small groups, design an area that will improve the safety of one aspect of your local environment e.g. bike park, skate park, off-road cycle track. Label each safety feature in the design. Photographs from Move ahead with street sense Stage 2: a road safety resource to support the PDHPE K–6 syllabus, RTA cycle maps and other council resources can be used as examples of safe features of the environment. 


	Observation and analysis of student responses to questioning on pedestrian safety aspects

Assessment rubric for design task. Criteria:

· Safety features

· Use of research material

· Group cooperation

Oral Presentation

	PSS2.5 Uses a range of problem solving strategies

•
analyses problem situations

•
identifies ways to improve unsafe environments.

PDHPE

SLS3.13 Describes safe practices that are appropriate to a range of situations and environments

•
identifies factors that may cause emergency situations

•describes the consequences of emergency situations on individuals and the community
	•
Each group presents and describes their design, highlighting the safety features. This design may later be incorporated into their tourist park design and make activity.(SciTech)

(Literacy link: plans, organises and presents group findings to the class.)

(Numeracy link: uses features of three-dimensional objects to design a neighbourhood area.)

Planning for a dangerous situation 

•
Discuss situations where emergency assistance may be required. Consider the range of situations and injuries that may occur. In small groups, ask students to select an emergency situation (eg. child seriously injured on road outside school ) and suggest a sequence of actions to assist themselves and others within that situation. Ask questions such as:

-
what steps would you take to prevent this situation?

-
what steps would you take to deal with this situation?

-
who would you contact?

-
what basic first aid would you use?

-
what impact might this situation have on individuals of different ages in the community?

-
what decisions may have to be made?

-
what may be the consequence of these decisions?

-
why is it important to think carefully before making decisions in an emergency situation?


	Observation and analysis of student responses to questioning

	HSIE

ENS2.6 Describes people’s interactions with environments and identifies responsible ways of interacting with environments

•
describes features of the environment using key concepts in an experiential situation

•
demonstrates an aesthetic awareness of environments, both natural and built, relating these environments to their key body senses.

ENS2.5 Describes places in the local area and other parts of Australia and explains their significance

•
describes different environments of Aboriginal communities.

English

TS2.4 Identifies common organisational patterns and some characteristic language features of a few types of predictable spoken texts.

RS2.7 Discusses how writers relate to their readers in different ways, how they create a variety of worlds through language and how they use language to achieve a wide range of purposes.

RS2.8 Discusses the text structure of a range of text types and the grammatical features that are characteristic of those text types.

ENS2.5 Describes places in the local area and other parts of Australia and explains their significance 

•
identifies the location of Australia in relation to the equator, Tropic of Cancer, Tropic of Capricorn and North and South Poles

•
locates and maps cities, rivers and mountains in NSW and uses locational terminology such as north, south, east, west

•
locates and names the capital city of Australia and of each state, and the major cities of regional centres

•
identifies different Aboriginal language groups and their location in relation to self and family.


	All Students (Stage 2 and 3)

Visit a river system (Murray). Conduct a river walk led by a local expert from the Catchment Management Authority(MCMA). During the walk students will focus on local flora, fauna, evidence of aboriginal use (scar trees), land use practices(agricultural and tourist), river flow, river speed, river heights and other aspects of the river environment. Visit sustainable tourist park on foreshore.
Conduct Waterwatch activities refer to http://www.waterwatch.nsw.gov.au  

Students will create a digital presentation of aspects of the river environment to demonstrate their understanding, appreciation and knowledge of it.

All Students (Stage 2 and 3)

What impact do you have on the environment? Analyse the cleaning/washing/gardening products you use at home. Bring in examples (empty detergent containers)  to analyse contents. Do any of these products affect the environment? How? 

Do an environmental footprint. Refer: www.bestfootforward.com/footprintlife.htm 

 www.epa.vic.gov.au/projects/eco-footprint/households/calculator.asp
Stage 2 Activities

Custodians of the land for future generations

The following lesson has been adapted from Topic 5 Belonging to country pp. 44–45 from Talking identity.
•
Organise students into groups of three – an investigator, a reporter, a recorder. In the playground: 

-
the investigator sits blindfolded on the ground and smells the air

-
the investigator explains to the reporter the sensations of smells in the environment 

-
the reporter relays key words to the recorder, who notes the points.

•
Repeat the above activity for sounds and touch, using hands and bare feet.

•
Share the recorded key concepts. The reporters from each group meet and collate lists of key words for each sense. Report back and discuss findings with the class.

•
Using the text Rak Niwilli, identify the diversity of Aboriginal families and cultural groups and their different environments. Additional teaching support can be found in Talking identity 
pp. 41–42). Discuss:

-
what would the environment look like? (water, trees, rocks, etc.) 

-
what would the environment sound like? (waves crashing, birds chirping) 

-
what would the environment feel like? (hot, windy, sandy)

-
what would the environment smell like? (dusty, wet, salty).

•
Make copies of the text Living with the land on p. 76 of Talking identity. Students highlight key words in the text.

•
Discuss Aboriginal people’s special relationship with the land i.e. emotional, spiritual, and cultural connections to the land. 

•
Ask students: would you hear, smell and feel the same things in the environment in 10 years time? Why or why not? Relate to the students’ sensory investigation of their environment.

•
Read Belonging - Jeanie Baker. Discuss what the author is saying about how we use and respect the environment. Refer to the author’s notes for additional information.

•
Read The fat and juicy place - Diana Kidd, in the teaching kit Talking identity. This text provides an example of Aboriginal people’s connection to the land. 

(Literacy link: responds to their local environment; explores how other writers portray their environment)
Understanding our place: mapping and significant places

Our place in the world

•Use a world map of countries and capital cities e.g. a wall chart or a map photocopied from an atlas or web site onto an overhead. Refer to:


http://www.cia.gov/cia/publications/mapspub/index.shtml
•Locate Australia in the southern hemisphere and identify the imaginary line that represents the equator.

•Identify north, south, east and west in relation to Australia. Identify the imaginary lines of the Tropic of Capricorn and the Tropic of Cancer, explaining the significance of the climate between these lines as tropical, with wet and dry seasons. 

•Locate countries of origin of students’ families (or overseas holiday destinations) in relation to Australia. Develop the concept of distance by discussing the time required and mode of transport used to travel from one country to another.

Our place – Australia

•Use a primary atlas or make overhead copies from a mapping web site to look at different maps of Australia and what they represent e.g. settlement, landform and Aboriginal language groups.
Aboriginal language maps are available at http://www.curriculumsupport.education.nsw.gov.au/shared/abmaps/maps.htm and Talking identify pp. 65–66.

•Locate each state and territory, capitals, major rivers and mountains, and the location of significant features and places of interest for each state e.g. Uluru, Great Barrier Reef, Great Australian Bight, Gulf of Carpentaria. Record in a retrieval chart.

•Identify the Aboriginal language group of the local area.

Australia – places of interest (Assessment Activity)

• students plan an itinerary for overseas visitors or family of significant places and tourist towns along the Murray River

•Use the information presented in the retrieval chart to develop an itinerary of River Murray Icon sites they would like to visit. 

•Develop some reasons for the inclusion of the selected features and places they have included in their itinerary. This will be represented in images and some text.

(Literacy link: plans and organises information for an itinerary that meets the needs of the audience)

(Numeracy link: determines compass directions; describes the location of places on a map)

	Analysis of digital presentation developed by students which shows:

-understanding

- appreciation

- knowledge
Students will undertake an excursion to experience a guided river walk (provided by an expert from MCMA) to Corowa South-Murray and Ovens River wetland atBundalong. They will also visit Lake Mulwala, Mulwala Canal, Yarrawonga Power Station, a fish ladder and dam wall. This will be led by an expert from the Murray Darling Association. Students will also participate in a Lake Cruise. Children will complete a worksheet containing key facts and background information related to this unit.

Students will make an art work in response to this field trip. 
Visit Wonga Wetlands at Murray River Albury and Burraja Aboriginal Centre(ENS2.5) Analyse art works and response sheets.
Local Aboriginal identities Nancy Rooke (Wiradjuri elder) and Brett French asked to be guest classroom presenters
Collection of work samples

Identifies the states and their capitals, major rivers, and places of interest including the following Icon sites: 

Barmah-Millewa Forest,

GunbowerKondrook-Perricoota Forests,

Hattah Lakes,

Chowilla Floodplain

The  Murray Mouth and The /Coorong, 

River Murray Channel


	HSIE

ENS3.6 Explains how various beliefs and practices influence the ways in which people interact with, and change and value their environment

•identifies and lists information covered in the video.

ENS3.5 Demonstrates an understanding of the interconnectedness between Australia and global environments and how individuals and groups can act in an ecologically responsible manner

•uses geographical terminology and tools to locate and investigate environments

•locates Murray Darling  using latitude and longitude

•uses complex mapping key, symbols and scale to locate features on a map.

HSIE

ENS3.6 Explains how various beliefs and practices influence the ways in which people interact with, change and value the environment

t

•researches the importance of  European settlement to the development of the Snowy Mountains Scheme

•describes and considers the interaction of people on the building of Dartmouth Dam

English
RS3.7 Critically analyses techniques used by writers, to create certain effects, to use language creatively, to position the reader in various ways and to construct different interpretations of experience.
Outcomes for all stages

VAS3.3 Acknowledges that audiences respond in different ways to artworks and that there are different opinions about the value of artworks

•
talks about the meaning of artworks, recognising that an audience may value an artwork in different ways.

VAS3.4 Communicates about the ways in which subject matter is represented in artworks

•discusses how the artist communicated ideas and represented places and spaces.

VAS3.1 Investigates subject matter in an attempt to represent likenesses of things in the world

•
represents the qualities of the natural and built environment using a variety of techniques.

VAS3.2 Makes artworks for different audiences, assembling materials in a variety of ways

•
explores the use of line and tone in drawing. 

VAS3.4 Communicates about the ways in which subject matter is represented in artworks

•
discusses the techniques the artist has used to represent places and spaces.

Creative Arts: Dance

DAS3.1 Performs and interprets dances from particular contexts, using a wide range of movement skills and appropriate expressive qualities
•
perform continuous improvised movement.

DAS3.2 Explores, selects, organises and refines movement, using the elements of dance to communicate intent
•
compose a sequence using movement observed from improvisation.

DAS3.3 Discusses and interprets the relationship between content, meaning and context of their own and others’ dances
•
discuss the process of improvisation and composition.

DAS3.7 Performs a range of dance styles and sequences confidently

•
composes own sequences for performance, using a variety of stimuli.

PDHPE

Dance outcomes in PDHPE link with Dance in Creative Arts.

Creative Arts: Music
MUS3.1 Sings, plays and moves to a range of music, individually and in groups, demonstrating knowledge of musical concepts

•
maintains a steady beat while performing 

•
performs in unison and in parts.

MUS3.2 Improvises, experiments, selects, combines and orders sound using musical concepts

•
experiments with movement to accompany singing

•
creates a class arrangement which varies the layers of sound.

MUS3.3 Notates and discusses own work and the work of others

•devises graphic symbols to represent sound, as a means of recording and communicating own musical ideas.

Creative Arts: Drama

DRAS3.1 Develops a range of in-depth and sustained roles

•
develops and sustains belief in a variety of roles to represent characters, ideas, feelings and situations.

DRAS3.2 Interprets and conveys dramatic meaning by using the elements of drama and a range of movement and voice skills in a variety of drama forms

•
combines and manages the elements of drama e.g. tension, space, focus and mood, to communicate the depth of the meaning of their drama work through voice/movement skills

•
interprets a dramatic context through movement, mime and improvisation.
DRAS3.3 Devises, acts and rehearses drama for performance to an audience

•
devises, rehearses and acts in drama using voice and movement skills to convey meaning to an audience.

DRAS3.4 Responds critically to a range of drama works and performance styles

•
evaluates drama performances in order to reflect upon and enhance their own drama work and the work of others.

PDHPE

SLS3.13 Describes safe practices that are appropriate to a range of situations and environments

•
identifies factors that may cause emergency situations

•
describes the consequences of emergency situations on individuals and the community.

DMS3.2 Makes informed decisions and accepts responsibility for consequences

•
recognises emergency situations and identifies how to give assistance.

English

TS3.1 Communicates effectively for a range of purposes and with a variety of audiences to express well-developed, well-organised ideas dealing with more challenging topics.

TS3.2 Interacts productively and with autonomy in pairs and groups of various sizes and composition, uses effective oral presentation skills and strategies and listens attentively.

TS3.3 Discusses ways in which spoken language differs from written language and how spoken language varies according to different contexts

TS3.4 Evaluates the organisational patterns of some more challenging spoken texts and some characteristic language features.
	Stage 3 Activities

Conduct an environmental case study of the Murray -Darling  and Yangtze River systems  comparing and contrasting their similarities and differences.

Students will research and record the following aspects of the river systems: 

1. Their global significance

2. Their role in agricultural production, both local and national

3. The importance of tourism

4. Environmental issues/problems

5. Water management and sustainability 

6. Climate 

Resource: www.mdbc.gov.au/basinkids,   www.primaryschool.com.au (and search for Investigating World Rivers) 

Mapping of the Murray Darling River system

Locate Murray Darling river system on a map of Australia identifying latitude and longitude at its source, the junction of the Darling and Murray and the river’s delta in South Australia. 
Find the length of the Murray River and 6 other NSW rivers. Create a table that orders the rivers from shortest to longest. Find the distance between various towns along  the Murray. Search for facts - www.rivermurray.sa.gov.au

Draw a map using scale to place the towns and   identify, mark and label the 5 icon sites along the length of the Murray River  refer: www.livingmurray.mdbc.gov.au  Locate these sites in Victoria: Mitta River, Dartmouth Dam, Mulwala

People of the Snowy Mountains Scheme

European settlement

Students research the question: ‘What effect did European activity have on the development of the area?’

•
Use the web site http://www.powerhousemuseum.com/hsc/snowy/impact.htm to select sections of information related to European settlement of the area. These include:

-
the Snowy in the 19th century

-
a wasted resource?

-
environmental and social costs

-
environmental and social benefits

-
new towns

-
Snowy scheme kids

-  a multicultural workforce.

•
Students read the texts in groups and gather at least three key points about how European settlement may have impacted upon the environment. Combine research in a class mind map.

•
Discuss what information these texts have in common, and what is different.

Also refer to the CAP website, Stage 3 Modules – How Has the Snowy Mountains Scheme Changed Australia? www.cap.nsw.edu.au  

(Literacy link: locates and compares information)
Creative Arts 

Responding to the natural and built environments

•
Compare pairs of artworks from Beyond the Frame image kit (DET) (e.g. images 18 & 22, 2 & 33, 28 & 25) The notes on the back of the images provide additional information. Question students about the artworks. Consider:

-
the initial impressions of the works (feelings and emotional response)

-
details in the artworks (what you see)

-
media and techniques (how the work was made)

-
location and time represented in the artworks. What clues are there to identify the time and place represented in the work? e.g. the clothing of the subjects.

-
how various audiences may respond and value the artworks differently (i.e. different cultures, and different times in history).

•
Discuss the environments depicted. For example:

-
what might the environment in image 22 from Beyond the frame, View upon the Nepean River, at the Cow Pastures, NSW, look like now? Why might it have changed?

-
compare and contrast how the environment is depicted in image 22 with the depiction in image 18.

•
Also look at works depicting the Australian landscape by artists such as Albert Namatjira, Arthur Streeton, Fred Williams, John Glover, Rover Thomas, John Olsen. Look at the works of overseas artist, Andy Goldsworthy
•
Compare and discuss how these artists have represented the environment.
For additional ideas, look at Learning experience 1, in the unit of work, Evoking the environment from arts action CD-ROM (DET).
Introduce visual arts diaries to document ideas, experiments and notes. The diary may include drawings, photographs, diagrams and written information. It may be used for reflection, evaluation and assessment.

NB shaded text is background information for teachers.

Contrasts in local environments

•
Examine picture book images that represent changes in an environment such as Jeannie Baker’s books Belonging, Window, Where The Forest Meets the Sea and Home. List on a chart the terms used when discussing Jeannie Baker’s work. For example, consider:

-
some of the main elements in Jeannie Baker’s work e.g. line, tone, texture, colour, shape, balance, harmony, pattern

-
some of the techniques Jeannie Baker uses, e.g. collage, overlapping, texture, layering, tonal gradation. Refer to Lie of the land reference for examples. 

•
Information on the charts can be recorded into students’ Visual Arts diaries.

•
Students explore the use of various drawing techniques to create an illusion of surface texture (e.g. hatching, cross-hatching, shading, repeat patterns, and overlapping) 

Drawing and other art making techniques are demonstrated in Lie of the land.

Exploring and responding to natural, built and heritage environments

•
Working in small groups, students take two photographs One of the school environment and another of a waterway.•Make enlarged photocopies of the photographs. If possible, increase the tonal contrast of photocopies by reducing the amount of grey so that the image is almost black and white. This may help the students to copy the image. Photocopies are used because the images can be enlarged and the tones and contrasts can be enhanced. 

•
Students make a drawing based on a detail of the photocopy of the natural environment. Focus on line, shape and pattern, using drawing techniques explored in the previous activity. Use soft pencils such as 4B or 6B, or graphite. Repeat the activity using the photocopy of the built environment.

•
Students use a variety of drawing techniques to record shapes, lines and textures found within the school grounds. A range of media could be used to record different textures e.g. pencil, pen, charcoal, crayon, pastels. Students could also make a frottage or rubbing of various textures. 

A frottage is where a sheet of paper or material is placed on a surface and an image is made by rubbing over the surface with a pencil, crayon or charcoal to re-create lines, patterns, shapes and textures. These may be used in future works, or placed into student Visual Arts diaries.
•
Question students during the production of their artworks and encourage them to reflect on their own art making by recording ideas, notes and experiments in their visual arts diaries.

Lie of the land is a unit of work from Literacy and numeracy through the arts. This can be found at: http://www.curriculumsupport.education.nsw.gov.au/litnum/lieoftheland/index.html
Contrasts: a starting point for dance

Allow at least two sessions with additional time allocated for choreographers.

•
Introduce contrasts that occur in nature, e.g. day/night, summer/winter, birth/death, natural/built environments. Discuss these contrasts in terms of colours, textures, movements, and shapes. 

•
In small groups, students improvise movements. Ask students to experiment with ways that some of these themes can be translated into movement improvisations, e.g. winter may be interpreted using small linear movements and closed body shapes to represent staying indoors, while summer could be represented through sweeping, curved and open body shapes to represent the outside opportunities of summer.

•
Select eight students to work in pairs as choreographers. Each pair is allocated one of the themes from the initial discussion. The choreographers will observe and notate movements of the other students during the following activity, which they will later use to shape a dance work. The choreographers could notate the movement using graphics, e.g. stick figures, shapes, patterns or descriptive words.

•
Class improvisation. Divide the remainder of the students into two groups:

-
group A: improvise continuous movement that complements the ideas discussed in the movement brainstorm

-
group B: individuals choose a dancer in group A to copy. When the teacher claps, they select someone else to copy.

•
Between lessons, choreographers compose a short movement sequence based on their theme, using movement they have notated during the class improvisation exercise. 

•
Select a group of students for each pair of choreographers to work with (ensure mixed ability). Each group learns, rehearses and presents their work. Reflect on and discuss the process used by the choreographers to structure and shape a movement sequence.

•
Discuss the success of the work.

•
Students write about the process of composing and performing the movement sequence: self assessment.

For additional ideas refer to: Contrast, p. 130 Quantum leaps (DET)

Musical expression: ‘The earth is our mother’ 

This lesson focuses on understanding that the environment acts upon people’s lifestyle choices, leisure and artistic expression, and that our decisions have implications for the future.

This activity is based on ‘The earth is our mother’ from Vocal-Ease modules 1 & 2 CD-ROM (DET).

•
Listen to the recording of ‘The earth is our mother’ and softly perform a body percussion accompaniment to the song.

•
Discuss the lyrics of the song.

•
Teach the song phrase by phrase and perform the song in unison. More experienced classes could also add the harmony as a second vocal line or as an instrumental line. The song ‘Wearing my long wing feathers’ from Vocal-Ease modules 1 & 2 CD-ROM (DET) can also be added as a partner song.

•
Experiment with simple movements to accompany the song. The movements should reflect the ideas in the song.

•
Experiment with rhythmic and melodic ostinato patterns to accompany the song. Teach the patterns by singing them and playing them using body percussion before transferring them to percussion instruments. Effective ostinato patterns are demonstrated in ‘The earth is our mother’ unit on the arts action CD-ROM.

•
Create a class performance that uses both singing and instrumental patterns. Explore variations 
in the layers of sound, adding instrumental lines gradually until all parts have entered.
•
Experiment with a different version of the class performance. Use graphic symbols to represent the sound and structure of the class performance and variations. The backing tracks on the Vocal-Ease modules 1 & 2 CD-ROM could be used.

•Use the class performance of ‘The earth is our mother’ as part of the drama performance on natural disasters.
Responding to an environmental tragedy 

Understanding that the environment impacts upon people’s lifestyle choices, leisure and artistic expression and that our decisions have implications for the future.

The following activity is based on the unit ‘Ashes remembered’ in Exploring the worlds of K–6 drama: from Ancient Anna to the Cloth of Dreams (DET) 

Introduction – Movement, mime and improvisation

Note: It is important to be sensitive to students’ previous experiences. 
•
View pictures of rivers, creeks and waterfalls. Discuss ways in which water travels on the earth, e.g. big and small rivers, creeks, rapids, stormwater, floods, waterfalls, and discuss how it travels, e.g. gushes, trickles.

•
Students use different body parts to make a pathway of a slow, winding, wide river and then a fast, raging rapid river. 

•
Using movement and mime, students further explore other aspects of the selected natural disaster.

•
Talk about and reflect on the fears and emotions displayed in the event of a flood. Also discuss the impact on flora and fauna.

•
Experiment with creating sound effects and images to explore this concept further.

Planning for a dangerous situation (PDHPE link)

•
Discuss situations where emergency assistance may be required. Consider the range of situations and injuries that may occur. In small groups, ask students to select an emergency situation and suggest a sequence of actions to assist themselves and others within that situation. Ask questions such as:

-
what steps would you take to prevent this situation?

-
what steps would you take to deal with this situation?

-
who would you contact?

-
what basic first aid would you use?

-
what impact might this situation have on individuals of different ages in the community?

-
what decisions may have to be made?

-
what may be the consequence of these decisions?

-
why is it important to think carefully before making decisions in an emergency situation?

Developing roles, playbuilding and performing 

•
In groups, students develop a performance piece around a scene in which people are involved in some way in a natural disaster or environmental tragedy, e.g. bushfire, flood, cyclone, earthquake, oil spill. Have students take on roles, e.g. emergency services, TV news team, local residents.

•
The performance piece should include:

-
a student generated mime or movement presentation depicting the disaster, e.g. a bushfire, where students depict a fire starting, spreading, raging, then being put out by fire fighters

-
the roles of emergency services 

- the group’s safety plan

-
a news team investigation

-
costumes or symbols to identify characters and other specific aspects.

•
Students develop, record and practise their group performance to ensure that:

-
each group member contributes to the play building process by improvising themes and ideas in movement, mime or dialogue over a sequence of lessons

-
the whole group takes responsibility to formalise the improvised script as the playbuilding is established.

-
sound and music may be included in the performance

•
Each group performs their piece. (Teacher note: the performance may be video recorded) 

Responding

•
The class responds to each drama piece and evaluates through discussion and writing a review. Each student could also write a character profile. Discussion questions may include:

-
were the intended issues addressed?

-
what steps did the characters take in order to assist others in an unsafe situation?

-
were the roles convincing?

-
how effective was each group’s safety plan?

-
which movements were particularly effective?

-
how effective was the musical composition in enhancing the natural disaster depiction?

-
was the message clear?

-
how could the performance be improved?

(Literacy link: uses language to suit the requirements of the task e.g. establishes character and setting)

	Assessment Rubric - Analysis of students’ research information

Complete a mini-project on one of icon sites along the Murray River.
Assessment strategy

The teacher:

•observes and questions students about techniques and styles used during production of their artworks

•analyses students’ artist’s statements.

Assessment criteria 

The student:

illustrates the contrast between the natural and built environment in their artwork.
writes about their intention and the meaning of their work in the form of an artist’s statement.

These criteria relate to outcomes VAS3.1, VAS3.2, VAS3.3

Assessment strategy

The teacher:

•
reviews and analyses  self-assessment (written) of the process of composing and performing the movement sequence.

•
observes student participation in activities and performance

Assessment criteria

The student:

•
describes how movement was created and selected in improvisation, and how the group sequenced movement to communicate their theme

•
evaluates the success of the work.

These criteria relate to outcomes DAS3.1, DAS3.2, DAS3.3 (Creative Arts) 
DAS3.7 (PDH

	SciTech Stage 3

DMS3.8 Develops and resolves a design task by planning, implementing, managing and evaluating design processes

•
researches needs that influence the development of products, systems and environments and establishes criteria for the evaluation of produced designs

•
generates design concepts that reflect the consideration of aesthetic, cultural, safety and functional requirements

•
methodically evaluates design concepts and uses the results to further develop and improve ideas

•
produces annotated concept sketches and freehand drawings for use by other people

•
selects tools with equipment and resources to meet the requirements of production and use

•
researches the role of people who work in design and production

•
assesses the efficiency of processes of design and production and evaluates the result against established criteria for success.

SciTech Stage 2

BES2.1 Creates, models and evaluates built environments reflecting consideration of functional and aesthetic factors

•
people have different roles in the processes of designing and constructing buildings and spaces.

DMS2.8 Develops, implements and evaluates ideas using drawings, models and prototypes at appropriate stages of the design process

•
works collaboratively to generate ideas for simple products, systems and environments.

Stage 3 BES3.1 Creates and evaluates built environments demonstrating consideration of sustainability, aesthetic, cultural, safety and functional issues

•
systems that provide services to communities greatly influence the types of environments that we build

•
people will influence the quality of life into the future through the products, systems and environments that they design, construct and use

•
authorities are established to regulate standards of building and development

•
computers can be used to control the functions of systems and the conditions in built environments.

UTS3.9 Evaluates, selects and uses a range of equipment, computer-based technology, materials and other resources to meet the requirements and constraints of investigation and design tasks

•
works independently with equipment and materials, and applies established procedures for their safe use

•
considers issues of safety, appearance, ethics; and social and environmental appropriateness when making choices of equipment, materials and processes

•describes the roles of people who develop equipment, materials and processes.
	Design and Make Task: To design and make a model of a sustainable tourist park that has minimal impact on a fragile river environment whilst still promoting eco-tourism.

Stage 2 Brief: Design and make a model of an environmentally friendly BBQ area to cater for patrons of all ages.

Stage 3 Brief: Design and make a model of an environmentally friendly and sustainable tourist park and submit the proposal to a local council for consideration and possible further investigation.

All Students – Information Gathering

1. In groups brainstorm the following questions. What is a Tourist Park? What is eco-tourism? What facilities are required at a Tourist Park? What do People do at a Tourist Park? Define sustainability  Research examples on the internet/ information from brochures eg www.midcoast.com.au/users/pgardn/  www.ecotourism.org.au    www.ecotours.com.au   www.ozeco.com.au   www.aanimaltracks.com.au 

2. Interview parents on what they dislike/like about tourist parks/what services need to be provided? 
3. Interview a local tourist park operator (eg Hume Weir Resort) Brainstorm possible questions beforehand eg. What are the features/facilities of the park/resort? How many people does it cater for? What activities can people participate in?  How is water use/garbage managed? (activity could be done via email)
4. Groups report their findings to the class. How does the tourist park studied meet criteria for an eco-tourism facility.
5. If possible visit a local tourist park.
Literacy link: talking and listening - the design brief for both stages requires a high level of talking and listening skills through cooperative learning groups, research and spoken presentations. Strategies include: turn-taking, using appropriate questions, making constructive additions to others’ ideas, taking on roles, listening for main idea and specific information, planning spoken presentations using aids and effective body language)

Exploring the design task

Review and discuss the design process, identifying students’ prior understanding.

Stage 2 Design Brief: - BBQ area.  Things to consider – services provided, garbage facilities, playground facilities, signage, materials used, power supply

Stage 3 Design Brief – Environmentally friendly and sustainable tourist park

Things To Consider: landscaping – water efficient plants, information for patrons – being a responsible eco-tourist, things to do in the local area, systems in eco-tourist parks – roads, electricity, lighting, water usage, garbage/waste systems, safety systems

Literacy link develop arguments for and against the point of view of the person they have represented throughout the unit, e.g. builder/developer, environmental conservationist, Indigenous person, teenager, young mother, father, shopkeeper, local business owner, elderly person. 

•
Arguments will be based on what they have learnt during the teaching and learning activities.

•
Organise a teacher directed informal debate, alternating between affirmative and negative points of view. Encourage all students to contribute fairly and concisely to the debate.

Students should role play different community members who have specific interests in the development, e.g. builder/developer, environmental conservationist, Indigenous person, teenager, primary school student, young mother, father, shopkeeper/local business owner, elderly person.

Conduct interview with a town planner – planning requirements

Conduct an interview with a landscape gardener on selecting plants and designing garden areas.


	Stage 2 Design a brochure to advertise the environmental features of your BBQ area

Assessment rubric of environmental features of the BBQ area

Stage 3: Design a brochure to advertise the environmentally sustainable features of your tourist park.

Assessment rubric of environmental features of the tourist park

All Students

End of unit activity – 3 Whys 

 Why do we need to care for the environment when on holidays?

Why is that?

Why is that?

Why is that? 

Analysis of written discussion, focusing on text structure, text features and other set criteria



	
	
	

	
	
	


Connection focus: exploring the influence of the natural, built and heritage environments on people’s lifestyle choices, leisure and artistic expression. Our actions impact upon the environment and have implications for the future. A key part of the unit is the study of the  Living Murray Icon sites.








PDHPE


Students explore safety through a variety of contexts including school, road, home, rural and water. The choices that students make are a key factor in relation to issues such as safety. This connection focuses on students developing a commitment towards keeping themselves, the environment, and others safe from harm.








Students will be engaged in:


•	an excursion to a local city Albury or Corowa environment and a local river environment 


•	surveying the local community


•	interpreting and drawing maps 


•	developing a performance


•	making a mixed media artwork


•	undertaking an environmental case study


•	producing a model of an environmentally friendly BBQ area(St 2) A sustainable tourist park (St 3)


•	    

















SciTech


Students engage in the design process by researching designs and technologies  that relate to sustainability, aesthetics, culture and lifestyle in the built environment. They consider preferred futures. 


Students may:


•	consider different ways of drawing and representing, to communicate different information about built environments e.g. two dimensional, three dimensional, birds eye view, perspective, top, side views, photographs


•	discuss ways people along the Murray use their environment in a sustainable way











Planned assessment:


•	review and analysis of artworks based on the  environment


•	evaluation of the design process and models of sustainable BBQ site and tourist park


•	analysis of written discussion , artist’s statement, tourist brochure


•	analysis and review of a dramatic production on the social impact of disasters


•	analysis of improvisation and composition in dance


•	analysis of safety in the school and city environment


•	observation of singing and instrumental accompaniment in music.


•	analysis of design tasks using assessment rubriks.











HSIE


Students identify and evaluate how people interact with and change natural, built and heritage environments through Australian case studies of world environments, including knowledge of Aboriginal land use and customary beliefs. Opportunities for social and civic participation can be developed as a result of environmental investigations. Students develop their own values and attitudes associated with ecological sustainability, among other values and attitudes.








Creative Arts


The natural environment is a rich source of ideas. From the micro to the macro and the tangible to the spiritual, the forces of nature inspire artists to make works. The sounds, surfaces, forms, rhythms and patterns in nature are all phenomena that can be investigated by students when making works.


Through Art, Music and Drama, students imaginatively interpret their environment using  colour, shapes, texture sounds and movement. The Murray Darling Basin is a source of rich ideas.
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